The present study titled "Strategies of Family and School Integration" conducted at the University of La Sabana (Colombia) had two goals: academic research and Action Research (AR). The first objective was to "analyze the family integration strategies into the formation processes within the school context". In order to achieve this objective, 38 parents were interviewed, as well as 12 teachers and 4 students from the Robert Francis Kennedy School IED in Bogota, Colombia. The primary finding indicated that there are no permanent integration strategies that are clear or attractive enough to capture the actors' attention. Moreover, the ones that had been set up had serious structural failures due to the lack of basic organizational criteria, which limited the degree of their effectiveness. The second objective was to "design an effective strategy that integrated the family into the school in order to facilitate and promote the formation processes". To achieve this IA goal, both their experiences and expectations regarding the relation between family and school were recovered. This process facilitated the creation, implementation and evaluation of a strategy that confirmed that the acknowledgment of the actors' interests is fundamental, as well as the fact that all three entities (families, teachers and students) must work collaboratively since they all share the common goal of educating.
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In a Kindergarten in Chile, a "face to face" and "non-face-to-face" collaboration was established.
In the first, mothers work directly in the classroom through lectures, drama and support in pedagogical planning committees. In the second, mothers collaborate in the preparation of the materials needed in the activity room. In this kindergarten in particular, educators manage to innovate and strengthen the exercise of communication and participation with families through the use of the TIC (Caceres and Alegria, 2008) .
Implemented in Mexico, "Family Learning" seeks to motivate the intergeneration learning process. Through reading circles, workshops, parent training and cultural events, this strategy aims to strengthen the teaching/learning process, to bring together Family, students and school and to reinforce social participation (Calderon and Coral, 2012) To be able to focus on the family and to recognize it as a decisive factor in the education process of children and adolescents is a great improvement in the socio-educational field. However, many other research projects propose different integration strategies for both institutions which now appear more distant than ever before. Next, we will quote some of these research projects that aim to encourage the strengthening of this integration.
In their research, "El Apoyo Familiar en el Proceso de Integracion Educativa de Estudiantes con
Necesidades Educativas en Condicion de Discapacidad" Fontana; Alvarado; Angulo; Marin and Quiros (2009) show their results obtained through a series of interviews conducted to 120 students from cycles I and II in a public school in Costa Rica. It was concluded that the teachers consider family support important during the educational integration process, since it promotes communication with family members and the development of positive attitudes towards the institution. In the same way, it helps reinforce the students' self-esteem, security and self awareness.
As far as the teacher's role is concerned, Fernandez de Ruiz and Bigott (2011) reported a technological development experience. Its purpose was to develop a support guide to educators in order to satisfy their need to reinforce family and community participation within the initial
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The study led by Murillo (2009) , "Estrategias para la Integracion de las Familias en el Mejoramiento de los Aprendizajes Escolares" conducted in three different schools in the Costarican city of San José (Gravillas Santa Martha and San Francisco), it was demonstrated that the integration that's looked for in school settings depends in many cases on the active participation or involvement of all educational agents.
In the "La Relacion con la Familia desde el Nivel de Pre-Escolar, una Variable de Calidad" research lead by Valverde Forttes (2009), school-family integration is seen as an effective strategy that considers the students' self-esteem and supports the emotional bonds with their parents. One of the most important findings during this research revealed that it was only during traditional communication instances with the parents and the already established dynamic that predominates during report card meetings that there was an opportunity to for both teachers and parents to be able to reflect on the formative process.
METHODOLOGICAL COMPONENT
Population and Sample
Since the intention was not to obtain statistic data, but rather to collect information through a series of interviews, the non-probability sample of convenience was employed. Due to their connection to the school, the subjects interviewed were able to provide the necessary answers related to this research. The target population, located in IED Robert Francis Kennedy School in Bogota, Colombia was organized as follows: 38 parents, whose ages ranged between the ages 25 and 50 and whom were representatives before the school board. Other parents participating had children attending Middle school. The teachers' age ranged between 30 and 65 years and the
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Methodology
The qualitative approach was employed to be able to evaluate the participant's personal experience and their expectations associated with the family-school linking strategies. In order to achieve this, various experience recovery mechanisms were employed such as, field notes, audio recordings and photographs (Mack, Woodsong, Macqueen, Guest, Namey, 2005) .
The Action Research (AR) methodology was employed. As defined by Elliot (1993) , action research is "un estudio de una situación social con el fin de mejorar la calidad de la acción dentro de la misma". In other words, this methodology formalizes teacher inquiry and empowers teachers to leverage their "insider" knowledge to change classroom practice. Its central structure consists of planning, acting, observing and reflecting. These elements were the key to identify the participants' perception on the importance of family and school integration in order to be able to propose a strategy that could also be reflected upon and strengthened.
Instrument
A semi structured group interview was implemented. According to Vargas (2012, p. 15) , this allows a more natural and spontaneous recollection of memories and experiences from the participants, which in return, allows the researcher to capture the richness from the diverse meanings.
All the researchers were involved in the planning and structuring of the interview. Each one of them formulated a series of questions taking into consideration the preexisting categories already established, which were later evaluated and discussed by everyone. Once the questions were defined and the interview's structure was established, three experts in the subject matter were consulted for validation; two of them verified the questions' content and coherence in accordance to the research objective, while the third expert evaluated the qualitative methodological consistency.
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The outcome of the review led to its validation and thus, the instrument's application. The same interview was used to obtain the experiences from the three participants, since it made possible to determine the points of connection and divergence, as well as the way in which each context operates the studied phenomenon. General and specific ethical norms that regarded the interviewed participants were applied during the interview; first, the research's objectives were explained then, a signed consent form was requested from each participant.
Analysis Procedures, which arise from the AR
Step 1: Background Reflection
The first step involved the acknowledgement of the discussion's state through a bibliographic tracking system related to the different family-school linking strategies. Various known data bases were consulted such as, Redalyc, Dialnet, SciELO and Scopus, among others. The findings obtained through this tracking system made it possible to built categories and subcategories.
These categories are: Family, Family-School and Family-School Linking Strategies.
Step 2: Reflection from the participants' standpoint
Complying with the AR methodology, the instrument used for data collection was decided: a semi-structured group interview, with the means to identify the participants' voices based on the already established categories around the subject matter. The interviews made it possible to recognize and analyze the assessments of teachers, students and families in order to establish a strategy that fulfilled their expectations.
Step 3: Action A strategy is developed in line with the AR principle. After having analyzed the results obtained from the instrument's application, the proposal for a strategy that comes close to the requirements and suggestions expressed by the three participants during their interventions is created. The third step, action, is evidenced through the strategy's application in an environment that provides the necessary conditions to favor the targeted group's participation.
Strategy:
The strategy involved a role play in which each participant expressed subject matters related to dreams, future plans and expectations. This strategy was built upon the observation and reflection of everyday life at IED Robert Francis Kennedy through the already established interviews. The strategy was implemented after recollecting the three group participants'
expectations with regards to the family-school linking strategies. The proposal aimed to create a space in which all the participants (parents, students and teachers) could share personal experiences in an environment where they could remove themselves from their everyday roles.
The family-school integration strategy's feedback consisted of an in depth, group interview semi structured by categories, which reveled if the participants' expectations were fulfilled.
Step 4: Reflection from the participants' standpoint
The instrument is applied again to learn more about the participants' own voice. During this step, their experiences from the implemented strategy are collected with the purpose of analyzing the research's gaps and reach.
Step 5: Final reflection on AR's results
The results' analysis occurred in two stages: the first stage consisted of a comparative analysis obtained during the participants' first interview concerning the family, family-school and familyschool linking strategies. The second stage consisted of a comparative analysis from the results obtained during the in depth, semi structured interview. The purpose was to collect the participants' experience about the linking strategy.
The discussion was based on theorists such as Donati, who embraces the concept of family and its repercussion in society, as well as other researchers who have worked on the development of family-school linking strategies. The conclusion was based on the analysis of the participants' standpoint and attitude towards the strategy, in addition to their sense of commitment beyond economic and social obligations. Moreover, the tension that exists between some of the participants due to their sense of authority and the way in which they perceive society was also analyzed.
Finally, a set of recommendations were built as a starting point for future research in order to facilitate the strategy developing process. Even though every educational institution, their teachers, students and family members have very different qualities, they all recognize the need of being involved in a strategy that not only allows them to express how they feel, but also where their opinions are taken into consideration.
FINDINGS CROSS-TAB ANALYSIS FROM FIRST INTERVIEWS
FAMILY
Taking the family into consideration, it was found that educators agree that the family is the main institution responsible for the education and formation of children and young adults. They emphasize that it is within the family structure that the main values and norms that allow social interaction and community living are established. Both parents and teachers refer to the family as 
FAMILY AND SCHOOL
As far as the relationship between the family and the school is concerned, both students and parents recognize the importance of maintaining a close and cordial relationship even when some difficulties emerge due to extended work shift hours. As mentioned before, it is evident that there are some communication and time management difficulties within the community, that in many cases are interpreted as a lack of interest on behalf of the teachers. There is a tendency to blame others and to not be accountable for ones actions and responsibilities that they have as families in regards to the children's education. E 1:
D 1: "Family-school relationship is affected primarily due to time and lack of communication. It is common for parents to be absent during school meetings. Parents are not interested in family workshops and I think it is a cultural problem and also a lack of interest from the parents".
As far as the relationship between family and school is concerned in Colombia, both teachers and parents talk about the importance of understating and respecting their differences, comprehending and acquiring a common language among students, teachers and families that allows them to establish an agreement. This should be based on the acceptance of the cultural backgrounds of each family. It is important to take into consideration that this school has families form multiple regions of the country that have moved to Bogota for various reasons. 
STRATEGIES OF FAMILY AND SCHOOL INTEGRATION
Considering the benefits of the collaborative work between family-school-students and analyzing the Educational institution's (Robert Francis Kennedy) reality, it can be determined that there isn't enough integration between family ad school. There are several causes. The Teachers and school directors blame the families and they argue that it is because of their lack of interest that it is not possible to achieve integration. 
What worries the school directors is that these parents argue because it is because of lack of time".
When parents, students and teachers participate in an integration strategy, they mentioned feeling comfortable and taking advantage of it. They recognize the importance and necessity of working together in search of the welfare of children and adolescents. They also recognize that the students are the main beneficiaries when an alliance is formed between the two institutions. E 1: M 7: "Parents' workshops are important. We were not born as experienced parents".
It is evident that there is a need to integrate the family and the school, as a guiding resource in their role as parents and as an opportunity to reflect upon the role that the family has in the educational formation of the students; to be able to recognize themselves as being responsible for the upbringing of individuals capable of relating to others and to live in community. The interviewed parents expressed the importance of rescuing the values that have been lost.
Teachers also recognize the importance of integration strategies. They perceive them as a space that provides the opportunity to share experiences, to bring parents teacher and children together, and to get to know the people that spend time with their kids on regular bases. E 1: D 4: "They They feel like the only interaction that the school offers is focused exclusively on the academic aspects leaving behind the opportunity of sharing with their families in an environment that allows them to get to know how they feel, think in the way in which they relate to others. But the students are not the only ones who manifest this necessity, the teachers also agree. Some teachers express their frustration towards the institution's family-school integration spaces. In the meantime, parent consider it necessary to be able to create spaces in which they can have a dialogue with their children and teachers to get to know them better and to understand their views on the problematic that exist within the institution. They assure that the school does not The students express that they are no linking strategies in their institution and they consider it is important to create spaces that allow families to get closer to the institution. 
CONSTRUCTION, IMPLEMENTATION AND ACHIEVEMENTS-DIFFICULTIES OF THE STRATEGY
On June 12 th at 6 pm., the integration strategy was implemented in the JFK institution. 40 students were called with their respective parents as well as the school board representatives.
The total attendants were 30 people. 13 of who were students, 14 parents, 2 teachers and 1 counselor. Throughout the research the 3 participants make it obvious that it is unnessary to link family and school, and although they are all aware of how important this task is, it has not yet All the participants' interviews reveal how they all feel the need of generating more dynamic, playful and motivating strategies that are engaging and interesting; strategies that help strengthen values and that generate a space that facilitates the integration among parents, teachers and students within a schedule that accommodates everyone's needs.
As mentioned above, the first suggestion states an obvious necessity to provide the teaching community with elements that are engaging and that involve them in a more proactive manner in the school's formative process. The reflection upon the relationship between parents, school and students is made possible by identifying an innovative strategy that is able to transform the preexisting encounters.
The second suggestion comes from the need of rescuing the values that have been lost or forgotten. The participants feel that core values have lost their meaning and that they must be brought reinstituted through a joined effort between the families and school. (E1: M8: "I would like to participate in more group workshops that talk about why we have left our core values behind").
The third suggestion aims to bring parents, teachers and students closer together by creating spaces in which they can interact, that allow them to get to know each other and to identify the common goals and objectives with the purpose of gaining the students' trust.
Finally, the last suggestion responds to all the participants' desire to find the appropriate time to meet in such spaces. Even though they all agree it is important to establish an integration strategy, they all recognize the challenge of finding a time that works for most of them, so that the schedule does not conflict other obligations that are not school related.
Once the objectives have been established, the strategy "the game of life" is created. Its goal is to allow the participants to know each other in order to gain mutual trust. Therefore, the strategy consists of an initial stage to break the ice, a second stage that develops a dynamic and playful interaction, and a third stage that facilitates a collaborative effort among all the participants.
"The game of life" strategy begins in a warm space. The participants are offered a cup of hot chocolate accompanied by bread and cheese. The families appear surprised and are more opened to share with others. While they are eating their snacks, attendance is called and the activity is explained. Each participant receives a balloon and a marker so they can write out their names, goals and strategies in order to achieve such goals. Then, the activity is explained. The balloon represents the participants' lives, which they must defend against others and from a nail held by the researchers. The balloon must be in constant movement. It must be thrown by pairs, then quartets and finally by everyone involved without being dropped.
Once the game is finished, the following questions are asked:
• Did anyone end up with their own balloon? If so, how did you manage to do so?
• Was anyone able to read what was written in the balloons when you had them in your hands?
• How did you lose your balloon?
• How did you defend your balloon?
• Was there anyone who did not throw the balloon away? If so, why?
The game's reflection leads the participants to the realization that, just as in real life, many people come to our lives without being acknowledged as people with goals, objectives, necessities, etc. In the same way, they pass through others' lives. Also, it shows how certain threatening situations generate unpredictable reactions in each person; what is for sure is that everyone is willing to do whatever is necessary in order to protect what's theirs.
The third strategy stage is developed through the closeness between the parents and their children. The excuse was to make them ask each other what they had wrote in their balloons with regards to their goals and objectives, and how they were going to achieve them. They were also encouraged to ask themselves what they wanted to change about themselves in order to improve their relationships. The final exercise consisted of a short essay in which the teachers wrote to the parents and students; the students wrote to their parents and teachers; and the teachers wrote to the parents and students what they felt needed to change in order to improve their relationship.
The day began with a welcoming greeting and a snack. The activity was then built in accordance to the established protocol complying with the suggestions made by all the participants during their first interviews. The data acquired during the three interviews was analyzed and codified taking into consideration the initial categories proposed at the beginning of the research. The relevant information was use to structure the strategy.
What was established within the strategy with regards to time, structure and attention was made possible. The first element to be analyzed was to evaluate how the snack helped relief some tension and resistance towards the activity itself. The hot chocolate provided a familiar environment in which the participants felt comfortable and were able to break the ice. Another element to be analyzed was why some participants never threw the balloon. One family, composed by mom, dad and daughter kept the balloon in their hands the entire time while covering each other in order to defend it. Others took the activity with ease and didn't have time to write their goals or objectives as they were either snatched away or pinched by the nails held by the researchers. In other cases, aggressive behaviors were witnessed in order to defend the balloon, while other times, participants kept the balloons moving without caring questioning to whom it belonged to. Furthermore, one particular mother's response to the activity was called to be analyzed; she spent the entire time filling out the form. She never inflated her balloon, and of course, she never played the game.
Throughout the interaction, some cases were evidence of the difficulties some parents have to relate to their children. At the same time the interaction among parents and teachers was complicated; in both cases the social and institutional roles are so embedded, that it makes it hard to break out of and to cross boundaries. The social role stereotypes generate gaps and define a hierarchy that is then justified by the position each participant holds in front of others.
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This hierarchy and the social significance that is attributed to each participant within the familyschool interaction are not conducive to achieving integration. Transforming this reality takes strong will, perseverance and an openness to change. This is not to say that persuading the teachers to involve the parents is an easy task; the activity showed how even though some teachers were willing to participate, their attitude towards the integration was a little hesitant.
Some had to be approached first by the students or parents.
On the other hand, it is considered that the strategy's dynamics that involved sharing should have taken place at the end of the exercise so that the reflections made while enjoying a hot cup of chocolate could have offered better results. It is possible that the individuals who lost their balloons (their life) would have been able to save it assuming they did not listened clearly to the instructions due to a possible auditory contamination at the beginning of the exercise, when the participants were also being asked to fill out the forms.
The field notes show evidence that the participants are looking forward to the encounter and show interest in getting to know the objective of the activities proposed and how they can benefit from them. They express their gratitude for being able to choose the time of the encounter and they also express feeling pleased to be able to participate in an activity that takes each participant's interaction and participation into consideration.
The researchers participated in each and every single one of the activities developed during the encounter in a way that was not disruptive, while being attentive and engaged in the participants' interactions and reactions.
IN-DEPTH INTERVIEW: CROSS-TAB ANALYSIS FROM SECOND INTERVIEWS
On July 15 th , 13 students assisting the applied strategy participated in the in-depth interview.
These group of participants were the most interested in continuing their involvement in future strategies that involved getting close to their parents since it allowed them to experience a side of them they did not know before.
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On July 16 th , the teachers were interviewed, but only one of them decided to participate. Her strategy appreciation was positive; she recognizes the importance of the students' formation process.
On July 17 th , three parents participated in the in-depth interviews. All of them demonstrated feeling grateful for the space. However, they propose to talk about other subject matters and to have a higher parent and teacher attendance.
FAMILY AND SCHOOL
Once the integration strategy was implemented, parents and teachers are able to recognize once again the importance of establishing a relationship between the family and school in which the students can be the main beneficiaries. This integration allows both participants to be informed about whatever is going on with the children and young adults and to be supportive during hard times, as well as sharing their goals. There is a tendency on behalf of parents and teachers to be defensive whenever they get a comment regarding their roles. They agree it is hard to accept suggestions and to recognize their faults when it comes to the children's education. Communication is complicated and, the 
FAMILY AND SCHOOL INTEGRATION STRATEGY
The active participation of family members, students and teachers during an integration strategy helps facilitate a space in which awareness, knowledge and trust can be nourished. It acts as a mechanism to enrich the integration experiences and to strengthen interpersonal relationships by recognizing the importance of maintaining families engaged in the academic and coexisting dynamics of an educational institution. talking and finally, they ended up selling books".
The students expressed satisfactory feelings regarding the opportunity of sharing with their families and teachers in the same space. They were collaborative and showed an interest during the strategy's application. E 2: E 4: "well I thought it was great because finally something like
this gets done. I don't think there's ever been an activity in this institution in which parents get to share with teachers and students. It was completely different from a repot card meeting. I thought it was super cool because we talked about different subjects. This is how you find different ways of talking".
Once the strategy was implemented, the students affirm that very few times does the school organize these kinds of activities where they can share parents and teachers. They say it was very interesting; important things were discussed in an interactive manner. They also express that they After the strategy took place, the participants were satisfied and manifested their desire in continuing to participate in such encounters. These integration spaces offer parents, teachers and students an opportunity to relate to each other in a different way without pressure or hurry.
Moreover, it allows them to express their thoughts and opinions on different subjects without feeling judged. These spaces also offer a chance to reflect upon the roles at play and how they are perceived by others. When the participants' were asked the following question: What would you like to change in order to improve interpersonal relationships? The assistants were interested in learning the opinions of others and some of them where even taking notes. The parents also appeared grateful after the strategy was implemented. There were some disagreements regarding the duration of the activity. While some parents agreed on assisting to shorter meetings, others expressed that they needed more time. E 2: M 3: "I thought it was 
DISCUSSION
According to different research studies, family-school linking strategies demonstrate how it is beneficial for parents, students and teachers to participate and establish an efficient form of communicating. Sociologist Donati (2008) describes the family from the viewpoint of relational sociology that identifies itself with public policy by assuming the educational and the emotional roles in a complex global society. In the same way, Bustamante (2013) makes reference to the family as a specific source in which life is generated and developed. Taking into account the definitions of family mentioned above, we find that the participants involved in the process understand it as the principle educational institutional and upbringing of the children.
The teachers refer to the family as their principal way of support, in charge of building identity,
teaching core values and providing the means necessary to achieve their personal development.
As far as the concepts built around family are concerned, it becomes crucial to reinforce the meaning they assume according to their local context, which can lead to the problematic they face, the transformations it may have gone through and the tensions they experience in their everyday lives.
1098 law of 2000 makes public the obligations regarding the care, development and education of children in the state, family and school. According to Castro & Regattieri (2012) in order to establish an appropriate integration strategy it should be taken into consideration the motivation to achieve such interaction between family and school, achieve the education's quality and guarantee the children's rights. Moreover, Castro, et al (2012) revealed that the integration experiences allowed establishing four key points of success: "Educating Families", "Opening the school to Family Participation", "Interacting with the Family to Improve the Educational Metrics" and "Including the Students into Context".
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The three groups of participants involved in this investigation all emphasize that it is necessary to establish a link between family-school integration that is motivating to its participants. For instance, creating play based activities to improve the relationship between parents, children and teachers.
The parents' interests are consistent with the statements mentioned above. After listening to the teachers it is evident that they complain about the families for not being able to establish linking strategies due to their lack of interest. In the other hand, students recognize that the school does not offer the spaces to link the family and school and give suggestions that demonstrate the need of attention, recognition and companionship. Among their suggestions are the creations of artistic and sport activities to promote team work and take advantage of each other's strengths to create cooperation awareness in order to achieve common goals. This suggestion shows that they expect to show their parents and teachers that working together will allow them to achieve the goals that perhaps they have not been able to achieve on their own.
Caceres & Alegria (2008) research, established a collaborative action in which the mothers organized themselves into two types of work: on site and off site. Both types contributed to their education praxis and were able to innovate and restructure the preexisting participation and communication strategies through the use of TIC. The previous research shows a clear linking strategy that enriches the teachers' praxis, as well as the students' formation process. These types of strategies provide an opportunity for both families and educators to get closer without hierarchies or power dynamics of any kind.
Throughout the interviews, the students display the advantages of linking the families into the learning processes and the positive results that these bring to their academic progress, as well as the acquisition of core values which they consider fundamental for life.
It is demonstrated that students, families and educators are interested in finding a linking strategy that responds to their needs. This shows that establishing efficient communication methods is the first step to listen to each participant and bring them together through a strategy that takes their The three group participants all feel that their need to approach, understand and improve relations, are features that must be taken into account when designing a relevant strategy that links the family into the school's formative process. Rather than a rhetorical approach, the strategy must search for an emotional and social connection, given that the participants' priority is to be able to recover core values.
CONCLUSIONS
Even though the school has proposed several linking strategies for the families, the parents do not show up to the activities due to schedule discrepancies. Other parents express that the linking strategies to the school are not very attractive and are reduced to report card meetings every other month. They manifest that the summits are not attractive either and that the encounters between parents and teachers are usually cold and awkward, with boring and repetitive chats. This causes parents to feel bored and unmotivated to assist any other potential summits. Moreover they want to partake in brief surveys about meeting /summit time schedules and availability to ensure their assistance.
Conversely, educators recognize it is extremely important to include the families into the school.
However, it would be necessary to undergo structural changes within the educational system.
They express an interest in participating in family-school linking strategies, but these are limited to the school's operational hours.
The teachers propose that the Bogota Secretary of Education (SED) must take charge of supplying this much needed integration and to do so, they must create a space free of When referring to the linking strategies within their actual context, students are very emphatic in recognizing the importance of this alliance and in the lack of interest on behalf of their teachers and parents to get involved. They argue that their parents privilege their jobs since they are the source of income that supports the families. The students recognize the importance of the familyschool linking process as a means to reinforce their core value formation and propose related subjects for future encounters such as "embrace different". They are aware that core values are the key to overcoming obstacles and that is why they suggest topics that relate to this subject.
The students think that the State should take into consideration single mother head households and the challenges they phase as workers; they ask that their underprivileged status be recognized with the means of facilitating their assistance to the school meetings/summits. On the other hand, they are aware that the school promotes core values. However, they understand that while it is a shared responsibility, it is the family's main task to ensure their children's core values prevail. This exposes the rivalry that exists between the family and school and how it negatively impacts the learning strengthen that it is pretended to develop.
Finally, during the three participants' interventions regarding family-school integration strategies appear two factors that hamper their own implementation: time and interest. This is the reason why an integration strategy was suggested, to take into consideration the participants' opinions while diminishing the time and interest factors. Three steps were taken. First, to reconcile the time/schedule issue. Second, to propose a didactic, dynamic and integrative strategy that allows active dialogue between the three participants. Third, to provide "life moments", formative and gathering spaces through the strategy that go beyond and overcome recrimination and resentment.
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A positive aspect resulted from formulating and applying the strategy. We can say both parents and students enjoyed the session. During play based activities, both express their dreams and future plans; they found an opportunity to get to know and perceive intimate aspects they never thought of sharing. Teachers were able to see students in a different way other than sharing a classroom.
Great satisfaction was evidenced from the three participants towards the strategy implementation. They all express they liked the activity and highlight the importance of continuing to create this kind of spaces in school. Parents had a positive response when they were questioned regarding the integration strategy; they expressed the strategy acceptance was due to the fact that it opens up communication with the school and with families in general.
Parents recognize and show interest in structuring and scheduling sessions assuring more engagement and assistance. They think it was great to keep in mind their work schedules, facilitating them to come to the session. Even though the teachers' assistance was low, they also agreed on the effectiveness of the linking strategy. One teacher validated the importance of having the opportunity to meet with parents and students in a play based activities: much different than a report card meeting to review the students' grades.
Students expressed feeling receptive and appreciative towards the integration activity. They were happy during the activity, as they asked to schedule the next one right away as soon as it ended.
Once again, we have to say students enjoy spaces in which they can interact with parents and teachers and share ideas related to their formation process. The students' response identifies that the applied strategy covered all the needs touched by the participants, suggesting that the familyschool linking strategies must be in different spaces and at different times other than school hours and preferably must be play based activities.
Also, some parents say the strategy allowed their children to know them a little more. We noted the needs of both participants, in regards to social and relational conditions, need to be addressed collaboratively as expressed by the research.
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The objective of the Action Research is to design an effective family school integration strategy to facilitate and promote the training process of students. Consistently with what was exposed above, the strategy was functional, since its design took into account all concerns that were evident in the participants' interviews, which in the majority of the consulted researches was not identify as a key aspect.
According to Rojas (2009) , AR is a type of applied research that takes place in everyday environments and every day work, collecting information from a given reality by specific techniques (Qualitative quantitative) systematically, participatory, thoughtful, comprehensive and critical forms with the main purpose of immediate measure plan adjustments.
In this case, the everyday school life served as a scenario to get to know the participants' perceptions towards Family-School Integration. From this research a linking strategy emerged, which aimed to satisfy the interests of all the participants. After implementing the strategy, the AR reflexivity principle was applied. 
RECOMMENDATIONS
As practical recommendations, it is suggested that the next meetings are conducted on schedule after school hours, as this facilitates the assistance of parents and students. The fact that food was offered to all participants (Chocolate, cheese and bread) helped begin the strategy with a better attitude. Certain aspects, such as aromatic fruit scents and the decor of the space enabled the participants' motivation to get involved into the activity. It is suggested that when planning a strategy, aspects like food, music and décor must be included as it is the little things that engage people and encourages their participation.
In order to ensure the teachers' participation, it is necessary to establish institutional arrangements and time compensation so they do not feel their labor rights are being violated, or that their other commitments, such as work responsibilities and family commitments were ignored.
Recognizing and working around parents' work schedules made them feel important and taken into consideration, which resulted in a higher attendance and commitment to the strategy.
Implementing the strategy in a school classroom facilitated the attendance of families living in the area. It was interesting to see how parents came voluntarily without feeling pressured or forced. For this reason, topics of interest that engage all three participants must be established, which can unfold in a friendly atmosphere that motivates and encourages their attention on integration initiatives. These initiatives should be the result of their own AR reflective process in which the planning, design and application can generate reconciliation spaces between parents, children and teachers.
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